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VIDEO EDUCATIONAL CONTENT AS A TOOL FOR FORMING PROFESSIONAL
AND RESEARCH COMPETENCIES OF FUTURE SPECIALISTS IN LIBRARY,
INFORMATION, AND ARCHIVAL STUDIES AT HIGHER TECHNICAL
EDUCATION INSTITUTIONS

The article provides a comprehensive analysis of the strategic importance and methodological features of integrating
video educational content into the system of professional training for future specialists in library, information, and archival
studies within the context of research-oriented learning. It is substantiated that in the modern didactic space, video resources
are transforming from an auxiliary means of visualization into a powerful tool for forming professional and research
competencies.

The author defines the specifics of using video content in technical universities, which consists of adapting academic
content to the visual-communicative culture of the modern student and the technological integration of knowledge.

Particular attention is paid to the analysis of the latest forms of microlearning using mobile platforms and social
networks (WhatsApp, Instagram). The effectiveness of using Stories, Reels formats, and video instructions for organizing
digital tutoring, visualizing technological processes (digitization, work with metadata), and developing media literacy is
proven. The "flipped classroom" methodology and content co-creation practices are considered as means of activating
the subjective position of learners.

The article emphasizes the axiological aspect of the problem: in conditions of information oversaturation, verification
of video content and adherence to the principles of academic integrity become critically important. A conclusion is
drawn regarding the necessity of institutionalizing video education laboratories in higher technical education institutions
and forming interdisciplinary teams to create high-quality, methodologically grounded content that meets the requirements
for training competitive specialists in the information industry.

Key words: video educational content, professional training, library, information and archival studies, higher technical
education institutions, digitalization of education, microlearning, research-oriented learning, future specialists.

Introduction. In the context of the dynamic The relevance of researching video as an edu-
digital transformation of the modern educational  cational resource is driven by the need to develop
space, the integration of video content as an effec- a high level of digital and information literacy
tive tool for the professional training of future = among specialists whose professional activities are
specialists in library, information, and archival aimed at managing information flows, preserving
science is becoming strategically important. This  digital archives, and administering electronic library
issue is particularly relevant in higher techni-  collections. The quality of audiovisual content, its
cal education institutions, where the educational  structural logic, technical excellence, and relevance
process is increasingly focused on the virtualiza-  to educational goals are decisive factors in the effec-
tion of the learning environment, which places tiveness of assimilation of the material, emotional
higher demands on the quality and didactic rele- engagement, and learner motivation. It has been
vance of teaching materials. The online environ-  demonstrated that the implementation of video
ment provides optimal conditions for stimulating  resources in the educational process contributes to
independent cognitive activity among students, the enhancement of cognitive activity, the devel-
particularly due to the opportunities for asynchro-  opment of analytical thinking, and a deeper under-
nous access to resources, the individualization standing of abstract theoretical constructs, which
of educational trajectories, and the effective visu-  are critically important in the training of specialists
alization of complex information arrays. in the information industry.
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Analysis of recent studies and publica-
tions. The issue of optimizing distance learn-
ing and introducing digital technologies into
the educational process has become the subject
of in-depth scientific research by a wide range
of researchers. Scholars such as T. Zakharchuk,
V. Areshonkov, . Bilous, A Demianuk, O. Kry-
chkivska, I. Bloshchynskyi, 1. Adamova,
N. Ivankova, O. Buynitska, L. Varchenko-Tot-
senko, B. Hrytseliak, N. Rodinova, M. Chervo-
nii, and I. Diorditsa have made significant con-
tributions to the development of the theoretical
and methodological foundations of distance
education.

The evolution of online education acts as a cat-
alyst for transformational changes in the mod-
ern educational process, driven by the intensive
implementation of information and communi-
cation technologies (ICT) in pedagogical prac-
tice. Higher technical education institutions, par-
ticularly those that train specialists in the field
of library, information, and archival science, are
actively adapting their educational strategies to
the requirements of the digital age.

The paradigm shift from traditional forms
of learning to flexible models of online educa-
tion enables the creation of an adaptive, inclusive,
and individualized educational environment. Spe-
cifically, the integration of video content, digital
platforms, and remote interaction tools signifi-
cantly expands the didactic potential of learning,
promoting the development of interpersonal com-
munication and the professional self-realization
of students.

At the same time, the process of digitaliza-
tion is accompanied by a number of systemic
challenges, including disparities in access to
high-quality digital infrastructure, insufficient dig-
ital competence of participants in the educational
process, and stereotypical perceptions of online
education as a simplified analogue of traditional
learning.

Despite these difficulties, the implementation
of government initiatives (such as "On the Basic
Principles of the Development of the Informa-
tion Society"), the improvement of technical lit-
eracy, and the application of innovative peda-
gogical approaches contribute to the realization
of the educational potential of online learning
[Zakharchuk]. At the same time, there is grow-
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ing scientific interest in studying the determinants
of student satisfaction with the online learning
experience. One of the key influencing factors
is the quality of video content, which not only
optimizes the cognitive perception of the mate-
rial but also ensures the emotional involvement
of students in the learning process [Vasylieva;
Kotenko].

Empirical research in the field of educa-
tion shows a direct correlation between stu-
dent satisfaction levels and the quality attributes
of educational content: students demonstrate
higher motivation when using structured, inform-
ative, and visually optimized video materials
adapted to their professional needs [Vasylieva;
Kotenko]. In the system for training specialists
in library, information, and archival science, this
aspect is of critical importance, as digital trans-
formation modifies not only the didactic tools
but also the very ontology of future professional
activity.

We believe that the implementation of video
and online technologies in technical education
institutions is not a mere situational response,
but a strategic imperative for the high-qual-
ity training of information and library special-
ists. This process necessitates a conceptual
rethinking of the functional role of the teacher —
a transformation from a knowledge transmitter
to a moderator of the digital educational envi-
ronment — and also requires a systematic content
update to ensure a high level of student cognitive
engagement.

Our previous works substantiate the effi-
cacy of using mobile platforms as components
of the professional training ecosystem in tech-
nical higher education institutions. Specifically,
WhatsApp is viewed not only as a communication
channel but also as a multifunctional pedagogical
tool that supports microlearning, the organization
of digital tutoring, and the exchange of multime-
dia content (particularly video instructions) in
crisis situations [Shlenova]. Special emphasis is
placed on the potential of social networks, par-
ticularly Instagram, as an innovative environment
for the development of visual literacy and media
communication skills in future specialists. It is
emphasized that the use of Stories and Reels func-
tionality allows educational content to be adapted
to the 'clip thinking' of Generation Z, facilitates
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knowledge visualization, and fosters the forma-
tion of digital storytelling skills, which are criti-
cally important for modern librarians and archi-
vists working with digital collections [Shlenova].

Currently, online learning is interpreted not
as an alternative to traditional education but as
a full-fledged pedagogical paradigm that radically
transforms the system of professional training, par-
ticularly in the field of information and archival
studies. Its expansion within the context of the dig-
italization of society is driven by the convergence
of technological evolution and public demand for
flexible, individualized educational trajectories.
Within this discourse, online education is estab-
lishing itself as a new institutional reality capable
of ensuring the development of competencies rele-
vant to the requirements of the information society
and the digital economy.

Online learning should be viewed as an inte-
grated system of formal and informal educational
practices in which information and communica-
tion technologies (ICT) play a system-defining
role. The use of ICT allows for the elimination
of spatial and temporal constraints in the interac-
tion among participants in the educational pro-
cess, facilitating the transformation of commu-
nicative approaches and the creation of a flexible
learning environment.

In the context of the professional train-
ing of specialists in the library, information,
and archival spheres, online education is becom-
ing strategically important, as digitization drives
a paradigm shift in professional activity in this
field. Modern library and archival institutions
and information centers are transforming into dig-
ital institutions whose functioning requires staff to
have a high level of ICT competence, developed
critical thinking, as well as skills in managing dig-
ital assets (electronic collections, online catalogs,
databases) and interactive systems for storing
and disseminating information.

Online learning as a tool for developing pro-
fessional competencies is characterized by spe-
cific determinants of quality. According to
the concept developed by L. Rebukha, the archi-
tecture of an effective distance learning environ-
ment is based on five interrelated elements: stu-
dent satisfaction, learning effectiveness, teacher
satisfaction, learning accessibility, and institu-
tional cost-effectiveness. Together, these compo-
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nents create the foundation for the stable func-
tioning and sustainable development of online
educational platforms [Rebukha].

I. Bilous and other domestic researchers define
student satisfaction as one of the critical indi-
cators of online learning quality. The authors
argue that the emotional involvement of students,
the provision of psychological and pedagogical
support and feedback, as well as the temporal
flexibility of the educational process are decisive
factors that determine learning motivation, aca-
demic success, and further professional self-iden-
tification of the individual [Bilous].

In the context of professional training for
information analysts and library workers, the for-
mation of a positive educational experience is
of strategic importance. This is achieved through
the implementation of interactive pedagogical
technologies: multimedia resources, simulations,
video lectures, case studies, and thematic forums
that ensure subject-subject interaction.

The satisfaction of the educational needs
of applicants directly correlates with the accessi-
bility and didactic quality of the content. “Quality
content” should be understood as a complex con-
cept that encompasses not only the structural logic
and relevance of information, but also the multi-
modality of its presentation, adaptability to cog-
nitive characteristics of perception, and a high
level of interactivity. That is why it is advisable to
integrate digital simulators, virtual reading rooms,
and trainers that reproduce work with electronic
collections and interfaces of real information sys-
tems into the architecture of online courses for
future librarians and archivists.

As noted by I. Adamova, the effectiveness
of online learning stems from the synergy of sev-
eral components: reliable ICT infrastructure, vali-
dated educational content, and high-quality peda-
gogical support. It is important to emphasize that
in the context of digitalization, the professional
role of the teacher is undergoing a transforma-
tion: from the traditional function of a transmitter
of knowledge to the role of a facilitator, mentor,
and moderator of a virtual community. Their key
task is to create an environment for reflection,
critical thinking, and the stimulation of research
activity among students [Adamoval].

The communicative component requires spe-
cial attention in the context of distance education.
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Unlike the traditional classroom setting, online
learning integrates synchronous (webinars, video
conferences) and asynchronous (forums, chats,
e-mail) forms of interaction, ensuring the conti-
nuity of contact and pedagogical support. This
aspect is critical in the training of information
specialists, as well-developed communication
skills, the ability to engage in professional dia-
logue, analyze information requests, and formu-
late information policy are fundamental compo-
nents of their professional profile.

It should be emphasized that the effective-
ness of online learning is directly determined
by the level of digital competence of all partici-
pants in the educational process. The systematic
training of academic staff to work in a digital
environment is becoming an imperative today.
This involves not only mastering technical tools
but also digital pedagogy methods, instructional
design principles, and psychological and peda-
gogical strategies for developing online courses.

An important component of the methodo-
logical system is the diagnosis and assessment
of learning outcomes. In the context of the virtual-
ization of the educational space, alternative forms
of assessment are becoming increasingly relevant:
electronic testing, analytical essays, video pro-
jects, and e-portfolios. Such tools not only allow
for the verification of knowledge assimilation,
but also contribute to the development of reflec-
tion, self-assessment, and critical thinking skills
regarding one's own educational trajectory.

We share the view of researchers who define
online learning as a strategic tool that combines
innovation, flexibility, and didactic effectiveness.
This format enables the integration of the latest
digital resources into the learning process, fosters
relevant soft skills, and ensures the individualiza-
tion of learning, which is a necessary condition
for preparing competitive specialists in a digital
society.

The purpose of the article is to substanti-
ate and analyze the effectiveness of using video
content as a vital tool for the professional train-
ing of future specialists in library, information,
and archival science in higher technical education
institutions in the context of digitalization.

Presentation of the main material. In
the context of the transformation of the higher
education system, which is accelerating specifi-

cally within technical institutions, the implemen-
tation of video content in the training of future
specialists in library, information, and archi-
val science is of strategic importance. Within
the structure of the digital educational environ-
ment, video resources are transforming from
an auxiliary visualization aid into a powerful
didactic tool that facilitates communication, intel-
lectual engagement, and the development of a set
of professional competencies.

The specifics of professional training for infor-
mation specialists require not only the mastery
of fundamental theoretical knowledge, but also
the development of skills in navigating informa-
tion flows, critical analysis, processing, archiving,
and presenting data in a format adapted to user
needs. In this context, video education is seen
as a means of multisensory influence that pro-
vides synergy between verbal, visual, and audi-
tory information. This approach contributes to
the intensification of cognitive processes, deeper
assimilation of material, and increased emotional
engagement of learners.

The didactic potential of video tools is con-
firmed by scientific research by D. Buchyn-
ska. The researcher emphasizes that video con-
tent, on the one hand, enables the representation
of complex theoretical constructs through visual
diagrams, animation, and infographics, and on
the other hand, creates an environment for simu-
lation modeling of professional situations, which
significantly enhances the practical component
of the educational process. This aspect is critically
important for the library and information indus-
try, where professional activity is determined by
the need for permanent adaptation to new digital
tools, databases, information distribution formats,
and digital archive preservation technologies
[Buchynskal.

In the system of higher technical educa-
tion, where the rational-instrumental paradigm
of organizing the educational process dominates,
the use of video content performs a binary func-
tion. On the one hand, it ensures the adaptation
of traditional academic content to the specifics
of the visual-communicative culture of the “dig-
ital generation.” On the other hand, it imple-
ments the technological integration of knowledge
and stimulates the development of new cognitive
patterns, in particular visual, critical, and ana-
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lytical thinking. In addition, the implementation
of educational videos in the training of special-
ists in the field of information and archiving is
an effective tool for developing digital literacy,
which includes skills in working with video edi-
tors, multimedia platforms, and metadata systems.

The verification of the qualitative characteris-

tics of video content is of critical importance. The
assessment framework is based on three key pil-
lars: clarity, reliability, and quality.
Clarity (cognitive accessibility) entails
the logical structure of the video, the sequence
of presentation of the material, and its alignment
with the cognitive level of the learners.

— Reliability (validity) is determined by
the degree of scientific accuracy of the informa-
tion, its consistency with primary sources, the reg-
ulatory framework, and current professional
standards.

— Quality (technical and ergonomic excel-
lence) encompasses the clarity of the audio-
visual sequence, the aesthetics of the design,
and the presence of subtitles and interactive ele-
ments that ensure the learner's active engagement
during viewing.

V. Areshonkov emphasizes the correlation
between the effectiveness of video accompani-
ment and the level of cognitive load: excessive
visualization or unadapted terminological density
can have a counterproductive effect — disorien-
tation and a decrease in cognitive interest. Con-
sequently, the design of video content should be
based on the principles of cognitive pedagogy,
multimedia design, and didactic engineering
[Areshonkov].

A distinct avenue for optimizing the educa-
tional process is the personalization and contex-
tualization of video content. Practice shows that
generic video lectures often lose their relevance in
highly specialized educational programs. In higher
technical education institutions, the architecture
of video materials should align with the specif-
ics of the curriculum, professional orientation,
and competency model of the graduate. Specif-
ically, for future specialists in archival science, it
is advisable to create specialized video content that
visualizes the technological processes of document
digitization, the administration of electronic doc-
ument management systems, and algorithms for
working with specialized software.
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A significant didactic factor is the involvement
of students in the co-creation (collaborative cre-
ation) of video content. This approach realizes
the principles of subject-to-subject interaction,
activates research and project skills, and fos-
ters the development of media literacy and crea-
tive thinking. In this paradigm, educational video
transforms from an object of passive consumption
into an effective tool for professional self-identifi-
cation and professional growth.

Systematic  pedagogical support remains
an integral part of effective learning. Even
high-quality video content cannot substitute for
the teacher who organizes reflection, moderates
scientific discussions, and provides tutoring sup-
port and feedback. In the context of digitaliza-
tion, the optimal model appears to be the “flipped
classroom,” which involves the integration
of asynchronous video engagement with synchro-
nous interaction (online meetings) aimed at ana-
lyzing content, identifying key issues, and mode-
ling quasi-professional situations.

Within the system of professional train-
ing of future specialists in library, informa-
tion, and archival science at technical univer-
sities, online learning serves as an effective
didactic mediator between modern video con-
tent and pedagogical practices implemented
in distance or blended formats. This method-
ology drives the transformation of the tradi-
tional classroom paradigm, ensuring the flexi-
bility and inclusiveness of the learning process.
This is particularly relevant for disciplines that
require the mastery of digital tools: e-government
and document management (including interna-
tional and corporate systems), archival science, as
well as library and information services in the sci-
entific and technical sphere.

In this context, digital platforms (Moodle,
Google Meet, Zoom, MS Teams) transcend
the purely instrumental function of broadcasting
lecture material, transforming into interactive eco-
systems for the development of professional com-
petencies. The integration of video content into
training modules facilitates asynchronous work,
which mitigates temporal and spatial constraints
in accessing knowledge.

The integration of supplementary video con-
tent, which does not duplicate core lecture mate-
rial but functions to provide in-depth explana-
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tions of complex topics, visualize digital tools,
and model professional cases and varied algo-
rithms for solving problems, is of strategic impor-
tance for information specialists. In such a sys-
tem, video resources act not only as a medium
of information but also as a cognitive mechanism
for the development of visual thinking, critical
perception, and digital data interpretation skills.
For the library and information industry, whose
activities are based on digitization, metadata
management, electronic collections, and user
interfaces, the multimedia presentation of edu-
cational material is a guarantee of high didactic
effectiveness.

The effectiveness of video learning is con-
firmed by increased motivation, cognitive engage-
ment, and overall student satisfaction with the edu-
cational process. According to N. Ivankova, these
indicators have a stable correlation with aca-
demic performance and the quality of profes-
sional skill development. In the specific conditions
of a higher technical education institution, where
students often combine their studies with profes-
sional activities and work on individual projects,
the possibility of asynchronous access and itera-
tive review of video materials becomes critical.
The integration of video content with elements
of self-diagnosis, discussion forums, interactive
knowledge maps, and digital libraries allows for
the creation of a holistic ecosystem adapted to
the educational needs of today's students.

At the same time, the issues of ensuring reli-
ability, information ethics, and academic integrity
regarding digital content are becoming increas-
ingly relevant. This aspect is fundamental in
the training of future specialists in library, infor-
mation, and archival science, as they are key
agents in knowledge management, moderating
information flows, and shaping digital culture in
society. With the exponential growth of informa-
tion volumes and the dominance of user-gener-
ated content (UGC), there is a risk of unreliable,
fragmentary, or distorted data being incorporated
into educational resources. Such information
distortions can not only mislead the learner but
also foster misconceptions about the criteria for
the validity of sources and standards of profes-
sional responsibility.

Mitigating these risks requires the implemen-
tation of systematic mechanisms for verifying

and curating educational content. The optimal
strategy involves a combination of algorithmic
verification (using Al tools) and the professional
expertise of teachers, who serve not only as mod-
erators but also as custodians of academic ethos.
Simultaneously, it is imperative to deliberately
cultivate students' critical thinking and informa-
tion hygiene skills, as well as their ability to iden-
tify manipulative narratives. At the institutional
level, this necessitates the development of infor-
mation quality control protocols, video resource
review systems, and the introduction of pedagog-
ical audits to ensure compliance with academic
integrity standards.

Addressing this issue extends beyond a purely
technological approach. It requires a fundamen-
tal reconsideration of the ontology of informa-
tion in the educational process and the reinforce-
ment of the ethical component within the training
of specialists who are entrusted to act as guaran-
tors of the integrity and reliability of the informa-
tion space.

Conclusions. The synthesis of theoretical con-
cepts in the field of distance education indicates
a significant correlation between the qualitative
characteristics of video content (structural logic,
visual ergonomics, pace of presentation, mul-
timodality) and the level of learners' cognitive
and emotional engagement. However, it is evident
that the effectiveness of video-based educational
practices is not a linear function of the techni-
cal excellence of the material but is mediated by
a number of latent factors that require deep ana-
lytical consideration.

A critical challenge is the level of digital com-
petence of academic staff, which is interpreted not
only as instrumental literacy but also as the abil-
ity to methodologically transform complex sci-
entific information into accessible visual prod-
ucts. The didactic adaptation of video materials
to the academic context is of critical importance:
methods that are effective for general courses may
prove ineffective in highly specialized disciplines
of a source-based or analytical nature.

The integration of video content into digital
learning environments (LMS) should be imple-
mented within the instructional design paradigm,
adhering to the principles of interoperability,
microlearning, and formative assessment. A stra-
tegic imperative is the development of special-
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ized video resources for the professional training
of specialists in library, information, and archival
science that meet industry standards and foster
information ethics and source verification skills.
The practical implementation of these tasks
requires the creation of interdisciplinary clus-
ters (teachers, methodologists, IT specialists,
designers) to develop content within the con-
text of comprehensive instructional design. It is
advisable to establish video education labora-
tories within technical higher education institu-
tions to provide a full cycle of production, expert

review, and material testing. It is also necessary
to develop a system for assessing video con-
tent based on didactic validity, academic integ-
rity, and functional value, incorporating student
feedback.

Thus, video education at a technical uni-
versity is transforming from a visualization
tool into an innovative pedagogical phenome-
non that shapes the content and logic of profes-
sional training and requires systematic scientific
support within the modern paradigm of digital
transformation.
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BIZIEOOCBITHIA KOHTEHT SIK IHCTPYMEHT ®OPMYBAHHS NPO®ECIHHUX
TA JTOCJIITHUIBKUX KOMIOETEHTHOCTEM MAWBYTHIX ®AXIBIIIB
I3 BIBJIIOTEYHOI, IHOOPMAIIIMHOI TA APXIBHOI CITPABH VY 3AKJIAJIAX
BUIIIOI TEXHIYHOI OCBITH

VY cTarTi 3miHCHEHO KOMIUICKCHUH aHali3 CTPATETiYHOro 3HAYCHHS Ta METOJMYHHX OCOOMMBOCTEH iHTerparmii
BiZICOOCBITHROTO KOHTEHTY B CHCTEMy TpodeciiiHoi MiAroToBku MaiOyTHIX (axiBiiB 0i0mioreynoi, iHdopMamiitHoi
Ta apXiBHOI CIIPaBH B YMOBAX JOCIITHHUIEKO-OPIEHTOBAHOTO HaB4aHHs. OOIPYHTOBAHO, IO B CyJaCHOMY JAUIAKTHIHOMY
MPOCTOPI BiIeOpecypcH TPaHCHOPMYIOTHCS 3 AOTIOMIKHOTO 3aco0y Bidyaui3allil y MOTYyKHUH 1HCTPYMEHT (hOpMYBaHHS
(haxoBUX Ta JIOCHITHUIIBKIX KOMIIETCHTHOCTEH.

ABTOpPOM BH3HAYCHO cHenM(iKy BHUKOPHCTAHHS BiIICOKOHTGHTY B TEXHIYHMX YHIBEPCHTETax, SKa TOJATAE
B ajanTanii akaJeMiqHOTO 3MICTy 70 Bi3yasIbHO-KOMYHIKaTHBHOI KYIBTYpH Cy4acHOTO CTYACHTA Ta TEXHOJOTIUHIH
iHTerpanii 3HaHb.

Oco0nuBy yBary NpUIICHO aHaNi3y HOBITHIX ()OPM MIKpOHABYAHHS 3 BUKOPUCTAHHSIM MOOUIBHUX MIaT(opM
Ta comianbHuX Mepex (WhatsApp, Instagram). JloBeneHo e(heKTHBHICTh BHKOpHUCTaHHs (opmariB Stories, Reels
Ta BIACOIHCTPYKIINA s opraHizamii 1uppoBoro THIOTOPHHTY, Bi3yanizallii TEXHOJOTTYHHX MpoleciB (ouudpyBaHHS,
poboTa 3 MeTagaHUMHM) Ta PO3BUTKY MEIiarpaMOTHOCTI. PO3IISHYTO METOAMKY «IIEPEBEPHYTOTrO KIAcy» Ta MPAKTUKH
KO-Kpeallil KOHTEHTY sIK 3acOo0M aKkTHBi3allii cy0’ €KTHOT MO3uIIii 3100yBadiB.

VY cTarTi HAroJjomeHO Ha AakCiOJNIOTIYHOMY acleKTi MpoOJeMH: B YMOBaX iH(POPMAIIHHOTO IepeHACHUCHHS
KPUTHYHO BaXKIIMBOK CTa€ BepUQIKAIlis BiJICOKOHTEHTY Ta JOTPUMAHHS HPHUHIMIIB aKaJeMIYHOI JT0OPOYECHOCTI.
3po0iieHO BHCHOBOK TIPO HEOOXIJHICTH IHCTHTYyasi3amiil adopatopiid BizeoocBiTH B TexHidHUX 3BO Ta dopmyBaHHS
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MUDKIUCIUIUTIHAPHUX KOMAH]T JUTS CTBOPEHHS SIKICHOTO, METOIMYHO OOTPYHTOBAHOTO KOHTEHTY, 1[0 Bi/IMOBIIA€ BUMOTAM
IiTOTOBKH KOHKYPEHTOCTIPOMOKHUX (haxiBIIiB iH(pOpMAIiiHHOT ramysi.

Kuio4oBi ciioBa: BificooCBITHIH KOHTEHT, mpodeciiiHa miAroToBka, 6i6mioTeuHa, iH(popMalliiiHa Ta apXiBHa CIpasa,
TEXHIYHI 3aKIaAd BUINOI OCBITH, LU(POBI3alis OCBITH, MIKPOHABYAHHS, AOCIHIJHUIBKO-OPIEHTOBAHOTO HABYAHHS,
MaiOyTHI CHEIiaNiCTH.

Jara nepiioro HaJIXo/KEHHS cTarTi 10 BumanHs: 21.11.2025

Jlata mpuiHATTS CTATTI 0 APYKY IMICHs pereH3yBanus: 26.12.2025
Jarta nyOuikaii (onpumoaaenHs ) crarti: 31.12.2025

105



